Session One
Learning objectives:
· To help pupils to understand how our views can be influenced by the external world around us, our experiences and associations.
· To explore how these external factors can have a positive or negative impact on the way we behave towards women and girls.
· To know what stereotypes are and how they are formed and perpetuated through internalisation.
· To understand how gender stereotypes impact what we think of ourselves and other people.
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Pupil Activities
Introduction
Pupils are introduced to the concept of the STEPs programme and are given the opportunity to ask questions.

PPT: Slides 1-5





Group Agreement
Pupils are introduced to the group agreement and informed of why they are important for all sessions.












Facilitator guidance
Introduction
Follow text on slides 3 and 4. Strong emphasis on the dual purpose of the programme to highlight it is not a targeted intervention. Can refer to funding being only for males due to adults recognising boys may not always be included in conversations around gender equality, but inclusion of boys means they can make a positive change too.

Explain the group agreement and that it will be repeated across all sessions. 

1. When someone talks, we listen 
Ensures we show respect to one another when someone is talking. Opportunity to learn from one another, not just facilitator. Helps make sure we know all instructions. Means we don’t lose time due to interruptions. 
2. We respect each other’s opinions and voice 
Topics in the sessions will cover social issues. This means it’s likely we will have different experiences of the content, so we want to make sure people can express themselves freely. Highlight that the facilitator will step in if someone expresses something that could be harmful to those in the room or in school. 
3. We respect our own opinions and voice
Highlight sometimes we want to say things to gain a positive/negative response from others. Emphasise that facilitators and teachers want to hear real opinions from pupils.












	

	Pupil Activities
Ice Breaker – Initial Associations
Pupils stand up, either behind their desks, or in a circle. A series of words are presented on the board. All pupils are asked to answer quickly in terms of their preference or what they associate with certain words. If they are unsure or they don’t want to answer they can say ‘Pass’ or ‘Don’t Know’ but it’s important all voices are heard.

PPT: Slides 7-11


Gendered Associations
Pupils are introduced to the words boy/girl. Instead of responding immediately, they are given the opportunity to think before responding verbally and/or through the use of mini-whiteboards, paper. 

Their contributions are recorded on the whiteboard or screen. Pupils identify if there are any negative associations, and the facilitator links how associations can become stereotypes. 

PPT: Slides 12-13











Facilitator guidance
Ice Breaker – Do not change structure
 The task should be light-hearted and quick paced. The purpose of this activity is to lay groundwork for all pupils to speak out during sessions and to reinforce behavioural expectations set out in the group agreement.  It also allows the facilitator to identify any reluctance to be involved in the sessions and to assess group dynamics in the cohort.  

After ‘strong’ has been shared on the board (Slide 11) pause. Explain that we make associations based on our experiences and what we have learnt from the world around us. We begin to have things we expect of people, places or items. Our associations may be the same, similar, or completely different to other people in the room. Associations can change as we learn and grow up.

Gendered Associations – Adapt according to initial perception of cohort
Reaffirm that objective of this programme is that we look at boys and girls and attitudes and behaviours towards the genders. Explain that we are taking gender to relate to someone who is a man/boy or woman/girl. Decide whether pupils will write down individual responses before sharing as a group. It may be necessary to acknowledge sharing responses could be uncomfortable, refer back to group agreement to encourage openness. 
Maintain a neutral tone and body language. 
Do not individually affirm any responses. Do not provide any indication of your own associations.
This is crucial as pupils may exhibit social desirability bias, meaning they will share what they think staff and facilitators want to hear. Encourage the boys to be open and honest about their associations and not censor what they say. 
Do not individually challenge associations, unless there is an immediate safeguarding concern. 

Questions to ask:
· Is it easier to think of associations for a certain group?
· If you have a positive/negative association, where might have that come from? Was it interacting with one boy/girl? Is it based on what you think of all boys/girls? Is it from something normally said about all boys/girls?

Reaffirm that we all have individual associations, and it’s important to reflect on them. This is because if we think our associations, especially negative ones, are always correct, we might end up believing a stereotype. 

















	


	Facilitator guidance

Pause on slide 14. Invite pupils to share what they know already about stereotypes. Gathering prior knowledge is important for this session so that the facilitator can judge how long they may need to spend to encourage pupils to think. 

Pupils are likely to use direct examples of stereotypes to illustrate their understanding. Pupils, we have found, are more able to identify racial or religious stereotypes. Developmentally, children may not have the language or vocabulary to be able to explain with clarity that does not rely on language they may have heard; similarly, they may use language that they have heard in their immediate experience which isn’t appropriate for the classroom. It’s important that the facilitator controls this conversation through emphasising that people are providing examples of stereotypes, but we all know they are harmful and not to be repeated. Take 2-3 responses from pupils at most as they may end up repeatedly sharing examples. 

The facilitator provides a definition of stereotypes (Slide 15-17) and shares with pupils that we will be looking at gender stereotypes. Remind pupils this means stereotypes about how people should act/look like based on whether they’re a boy/girl/man/woman.
Gender Stereotypes.

Pupil Activities

Pupils share their prior knowledge of what a stereotype is before being introduced to the definition. They understand from the introduction by the facilitator that this is one of the key terms that we will use and come back to over the course of the programme.

PPT: Slide 14-16

















































	


	Facilitator guidance
Where might we hear or see gender stereotypes? – Adapt to a whole group discussion if needed.

Give pupils max 5 mins to discuss this prompt in pairs/small groups. State that each group will need to share at least one idea once time is up. This time can be used to check in with pupils and build rapport. The purpose of this prompt is to set up the idea that gender stereotypes are common and may be encountered through interactions AND media. Once 5 mins is up, ask for at least one idea from each group. If there is a strong focus on social media, acknowledge that this will be discussed in later weeks. 


Internalisation – Use hand gestures, adapt to what feels natural.
Follow text on screen (Slide 20-21). Pause on slide 22. To reinforce understanding, explain diagram using hand gestures.
Example: 
· We hear or see gender stereotypes (use hand to mimic talking, point from eyes outwards)
· We take it in, we internalise it. (Pat chest) 
· It stays in our heads, it affects what we think about ourselves and others. (Tap head)
Hand gestures help reinforce understanding and memory. Previous cohorts have subconsciously used hand gestures when recalling what internalisation is. Try to repeat the same hand gestures in future sessions when describing internalisation.
Follow text on screen (Slide 23). Highlight that internationalisation is a subconscious process, we may not be aware that it happens. Explain that we may internalise positive, or neutral messages as well. Invite pupils to share examples of positive/neutral internalisation. (Eg. Liking the same TV show as your family because they talk about it positively, internalising what’s expected of you as a pupil within your school). 

Emphasise that by taking part in sessions, pupils have a unique opportunity to reflect on their behaviours/perceptions of the world. State that one of the reasons we want to deliver Steps is because not everyone has had an opportunity to learn about this, so we think it’s important to give young people a chance to learn about gender stereotypes and the other content in Steps. Highlight that as a facilitator, your role is to help them by giving them information, key words, and activities so they can learn more about the world and themselves. 
Pupil Activities

(5 mins) Pupil discussion – Where might we hear or see gender stereotypes?

In groups, pupils discuss where they might hear gender stereotypes from. They share ideas back to the main group.

PPT: Slide 18-19


Internalisation 

Pupils are introduced to the concept of internalisation. They understand from the facilitator that this a key word we will be using throughout the sessions and are provided with hand gestures to help reinforce understanding. 

PPT: Slide 20-23













































	


	Facilitator guidance
Dual impact of internalisation – Adapt structure if needed
Invite pupils to name character, refer to him using the name selected. Explain that the character has never taken part in Steps, or anything similar. He remembers hearing when he was in primary school, “Men should never cry, crying means you’re girly and weak”. Pause, and invite pupils to share via hands up/nodding and shaking head whether they’ve heard this stereotype before. Invite pupils to share where or who they think the character might have heard it from. 
Key learning point:
Pupils may acknowledge that they themselves have said something similar to the stereotype before or have heard it from close family members. This is an opportunity to discuss: 
· How stereotypes may be passed on between generations. This doesn’t necessarily mean someone is intending to cause harm, they may have not had an opportunity like Steps to learn about gender stereotypes. 
· How we may repeat stereotypes when we’re not sure what else to say. This could come up if boys have seen their male friends crying, and they’ve tried to cheer up/distract them by telling them to not cry.
Highlight that the character has internalised this stereotype, it is stuck in his head. Get the pupils to discuss the questions on the worksheet in pairs/small groups for 10 mins. Invite each group to contribute their responses. Ensure pupils identify the stereotype has impacted what he thinks about himself and other people. 
Key learning point: 
The purpose of this activity is to highlight that gender stereotypes can have a main message, and a second message at the same time. Stereotypes about one gender will also be implicitly harmful to the other gender. In this example, the main message is men cannot cry as crying is weak, and men can’t be weak. The second message is crying is girly/feminine, which means it is a bad thing for men to do as it’s typically associated with women and girls. Use examples of other gender stereotypes to highlight main/second messages. This aims to build up empathy/understanding in later sessions regarding why misogyny is primarily harmful to women and girls, but will also impact the experiences of men and boys.




 
Pupil Activities

(10 mins) Group discussion, worksheet - Dual impact of internalisation

Pupils discuss what the impact of internalising a stereotype about men has on a fictional male character. 

After smaller group discussion, pupils are guided by the facilitator to consider how a stereotype about men affects the male character by:

Restricting what he believes he can do/act like because he is a boy.
Restricting what he believes other boys or men can do because of their gender.
Making him feel he must fit a certain way of being a boy or a man.
Making him feel that he cannot express his emotions through crying

AND 

Making him feel worried about being seen as ‘girly’, as that’s positioned to be the ‘opposite’ of men.
Making him think girls are weaker or less than men and boys. 

PPT: Slide 24 -25

























































	


	Facilitator guidance

Key learning point: 
Pupils may agree to some extent with the stereotype on screen or may be ambivalent about the impact of the stereotype.  This can be addressed via reiterating that as the stereotype has impacted what the character feels about himself, and how he interacts with other people, the stereotype is harmful.
(Slide 26-27 )Through questions for pupils, recap that: 
· Stereotypes limit people based on their gender
· Stereotypes restrict people’s self-expression in how they look and behave
· Stereotypes can mean people are excluded from activities or interactions
· Stereotypes can affect how people show their emotions.
Reaffirm that stereotypes are harmful to others, and if we share them, we can make other people unhappy and this will be an unhealthy relationship with them.
Closing
Invite pupils to share any reflections from the session. Make sure that pupils are praised for their interactions/behaviours. Wrap up by stating  that whilst it is tricky to always notice the impact of what we say about boys/girls and whether we are stereotyping, having conversations in the way we have done helps us have healthy interactions with others and be kind to ourselves.
Pupil Activities – Group discussion, Summary 

Pupils consolidate their knowledge by:

· Remembering and sharing what a stereotype is.
· Remembering and sharing what gender stereotypes are.
· Remembering and sharing how what we hear and see can impact the way we feel and shape us.

They reflect on what they have heard and:

· Recognise that when we internalise what we hear and see it can have an impact on the way that some people feel and behave and that this can be harmful.



PPT: Slide 26-27

Closing 

Pupils are given the opportunity to reflect on the positive contributions they have heard and, if they feel comfortable, share. The group hears positive feedback from the facilitator.













































