Session Two
Learning objectives:
· To begin to understand misogyny and the impact it has on relationships or interactions.
· To begin to explore how misogyny is shown online.
· To begin to understand the impact of online misogyny on women and girls.
· To begin to understand how we can advocate for and support women and girls.




Facilitator guidance
Introduction
Repeat the explanation from the group agreement points from session 1. This is to show consistency in expectations within a session. 

Recap – Do not change structure 
To ensure session stays to timings, use Slide 4 -5. 


Linking Gender Stereotypes to Misogyny 
Take time to make sure pupils are confident on the pronunciation of misogyny. (Slide 7) Acknowledge that it’s likely they may have not heard the word before. Encourage participation by asking for pupils to read out numbered points (Slide 9).

Reflecting on Misogyny – Adapt structure if needed
It is preferable to get pupils to write down their reflections individually before sharing with others, however some cohorts may respond well to this being a whole group discussion rather than paired work.

Use this activity to build rapport by talking to as many pairs/pupils as possible. Do not overly praise responses given by the boys. This is to reduce social desirability bias. It is common for boys to express having no defined feelings about misogyny. If so, acknowledge that this may be because it’s something they have not seen directly or will experience. Highlight that the purpose of Steps is to learn more about it, so if we see/hear it happen we know how we can respond.


Pupil Activities
Introduction
Pupils are welcomed back to the sessions and reminded of the group agreement. 

Recap – Key Words 
Using a quick game, pupils are encouraged to recall the two key words from the previous session (Internalise, Gender Stereotypes).

PPT: Slides 1-5

Linking Gender Stereotypes to Misogyny 
Pupils are reminded of what gender stereotypes are. They are informed that when gender stereotypes are unchallenged, this can result in people believing or expressing misogynistic beliefs and behaviours. 

PPT: Slides 6-9

(10 mins) Reflecting on Misogyny 
Pupils are given time to reflect on the information shared. Pupils write down their reflections on a piece of paper. After having time to individually process the information, in pairs they discuss their reflections.


True/False Game 
Pupils are asked a series of questions to which they identify whether the statement is either true or false. This can be done by assigning sides of the room and asking children to move or by individual indicators (whiteboards, hands up/down).













	











	


	Facilitator guidance
Adapt according to space/cohort – can show True/False by moving around room or putting hands up or down.
 Use the first fact as a way to motivate pupils by highlighting they are gaining knowledge that their peers may not have.

For each fact, here are a series of prompts and questions that could be used as discussion points.

SLIDE 12-14:
· Did you think that percentage would be higher or lower? Why?
· At what age do you think children should learn about misogyny?
· Do you think many people your age would know what misogyny is?

SLIDE 15-16: Draw out from the pupils whether they feel if misogyny would be done differently in person.


SLIDE 17-19: 
· Have you ever felt a positive or negative feeling after watching something, reading something or receiving a message from someone online?
· Have you ever felt that you couldn’t take part in something or that your behaviours were overly judged?
· Why might women and girls report feeling a threat to their safety?
· Why might women and girls feel they have to adapt their behaviours online and offline?
Pupil Activities
Each slide (PPT: 11-22) has a specific statement and pupils give their opinion as to if they are True or False in the way described above. The statements and the detail are outlined below. The facts and statistics are taken from Internet Matters research into online misogyny.

SLIDE 12-14: 30% of children aged 9-16 understand what misogyny means.
FALSE – research states that only 16% of children aged 9-16 understand what misogyny means. It does increase as pupils get older, but still only 29% of 15-16 year olds can confidently say they understand what misogyny is.

SLIDE 15-16: Online Misogyny describes hateful comments, harassment, and threats made towards women and girls online.
TRUE 

SLIDE 17-19: Online Misogyny does not affect women and girls’ lives offline. Once comments or direct messages are deleted, they no longer have an impact.
FALSE – Research shows that after receiving online abuse, women and girls report stress and anxiety, loss of confidence, feeling threatened in their physical safety, feeling like they have to adapt their behaviours offline and online. This means online misogyny is considered to affect women’s human rights to safety, participation in public life and freedom of expression.


























	


	Facilitator guidance
 SLIDE 20-22: 
· Why are so many adults concerned about misogyny, but so many children don’t know about it? 

Additional topics: Due to rapid developments in legislation/popular discourse, various topics may emerge such as:
· Social media ‘bans’/restrictions 
· Changes to laws around public harassment 
· Content creators. 
It may be useful to build wider knowledge to support confidence in approaching any additional topics that emerge. 

How is misogyny expressed online

Using the images (Slide 23), discussion points that could emerge are: 
· What platforms do we tend to use when we go online? 
· Are some platforms safer than others? Why is that? 
· Can we always tell if something online misogynistic? What could we do to check if we’re not sure?
· Why might people be more likely to show misogyny online? How could this be addressed?

Key learning point: Affirm that generally, we can have positive experiences going online , however women and girls may not have the same experiences because misogyny is an issue in online spaces. We may not be directly affected by online misogyny or other forms of harmful content, but we should consider how this content may impact others and show empathy if it does impact them. 



Pupil Activities
SLIDE 20-22: 25% of parents believe it is important for children to learn the impact of online misogyny.
FALSE – It is 75% of parents who think more should be done to teach children about online misogyny.



Pupils are given the opportunity to ask questions related to the work so far and to clarify their understanding of the relation between gender stereotypes and misogyny. 


How is misogyny expressed online – Whole Group Discussion
Pupils are invited to consider how misogyny may be expressed through different forms in online spaces/platforms. Facilitators can use this time to gauge pupils’ knowledge and experiences of online platforms. 

PPT: Slide 23





















	


	Pupil Activities
Scenario activity – Video, paired discussion, group discussion. 
Pupils are introduced to two characters,  Kaylee and Greg, and an online account called GreenGuy1234 

PPT: Slide 24-26

They are told that Kaylee has been playing video games for sometime but she has been receiving a lot of negative comments and she has gone to Greg for some advice.

Pupils watch the video to explore what is happening and the impact on Kaylee. They are also given opportunities to discuss what advice Greg could give Kaylee and how he could support her.

On completion of the activity, pupils share their examples of what Greg could say and do for Kaylee. These are recorded by the facilitator either on paper or on a whiteboard. 






Facilitator guidance
Scenario activity – Recommended to print out Canva Video document as a PDF so pupils can refer to it while doing group discussion. 

Group discussion – Things to consider 

· Highlight that sometimes it can be difficult to know what to say or do when you are in receipt of the information and so Steps aims to help them build up the knowledge of what can be done. 
· Get pupils to expand on what it means to them to be a good friend and bring up how empathy fits into this. 
· Highlight that in situations like this, it’s helpful to talk to a trusted adult or specifically trained adult (like SF facilitators, social workers, coaches etc). Pupils will likely say this disingenuously, so affirm that the adults around them would want to support them as online misogyny can feel very difficult to deal with. 
· Encourage pupils to reflect on how repeatedly seeing or hearing harmful comments may impact Kaylee. Can use internalisation to illustrate this point.
· Pupils may mention retaliating against the online commentor. Encourage pupils to consider their own safety and wellbeing, and to consider how this may escalate the situation and impact Kaylee. 
· Many pupils struggle to verbalise that the comments are misogynistic. Use Slide 9 as a reference to explain why the comments show misogyny. 
· Some younger pupils may struggle with idea of a mixed gender friendship as this is not common for this age group. Explain that while in this scenario Greg has a friend who’s experiencing online misogyny, it could also have been a younger sister, a family member too. 

Common question: Is online misogyny illegal?
· Repeated comments like GreenGuy1234’s could be considered harassment as they’ve occurred repeatedly and are causing Kaylee distress. 
· As of 2026, public sexual harassment is now a criminal offence. This includes online spaces. It is not yet clear how it would be addressed in the legal system, but the new law seeks to tackle ‘intentional harassment directed at someone because of their sex’. This means targeted expressions of online misogyny could also be addressed under this new law.
Carefully consider the maturity and intent of the pupil when addressing this question. 

Key learning point: Reiterate to pupils that online misogyny is real and we should learn to notice it and support those affected by it. Acknowledging others’ feelings, believing their experiences and supporting them to seek help from adults is key. We can also help by encouraging them not to feel pressured into changing their behaviours online or offline. Support pupils to come up with advice for Greg that aligns with being an active bystander.

















	


	Facilitator guidance
Reflection
Note: This activity more aligns with the concept of ‘allyship’, however due to the RSE Guidance we will use the term active bystander.

Pupils will likely have learnt the concept of being an active bystander or upstander before. Use Slides 27-28 to invite them to share knowledge. Affirm that they know how to be an active bystander already due to the advice they gave Greg but acknowledge that it may be hard to put this into practice. Encourage them to take what they’ve talked about in the session and apply it to relevant situations they come across outside of the session.   
Pupil Activities
Reflection -Active Bystander
After pupils are given the opportunity to reflect on their advice for Greg, they are informed that their responses would help him be an active bystander. Pupils are invited to share their knowledge of what being an active bystander means and are informed that this will be revisited in more detail in the following weeks. 

PPT: 27-28















