Session Five
Learning objectives:
· To recall the characteristics of a healthy relationship from their previous learning in school.
· To recall their understanding of consent from previous learning in school and begin to understand how misogyny can lead to people not considering people’s consent and freedoms.
· To be able to identify the four Ds of being an Active Bystander and practise the vocabulary and actions that can help them to address this.






	Pupil Activities
Introduction
Pupils settle and are reminded of the importance of the group agreement. Pupils are asked to recall what they have learnt over the past sessions and why it is important. They understand that the focus of the session today will focus on healthy relationships, how misogyny can lead to harmful interactions in person, and what we can do if we see this happening. (PPT: SLIDES 1-4).

Pupils should be comfortable with the definitions below before continuing.
Misogyny: prejudice, negative opinions or irrational hatred of women and girls.
Online diet: The things we see, watch and listen to online as well as the effect this has on us. This can be healthy or unhealthy.
Internalise: When we hear or see things, we take in this information. This is called internalising. We are not aware of this, but it affects how we think of ourselves.









Facilitator guidance
Introduction
The routines of the sessions are designed to ensure that pupils are secure in their understanding of the key vocabulary. At this point in the Scheme of Learning we would hope that all pupils are able to provide a description of misogyny, online diet, stereotypes and internalise using some, if not all, of the language in the descriptions.














	Facilitator guidance
What is a healthy relationship?
Key learning point: Pupils should have prior knowledge of healthy relationships and consent from the school curriculum. The important points here to make sure pupils understand are:
· We have different relationships with people that play different roles in our leaves. In all of them, we hold an element of personal responsibility to the other person in a relationship.
· Our actions and attitudes have an impact on others. 
· We can make people’s lives better through showing respect: for other’s choices (what they want to do); for other’s identity (who they are); and, other’s boundaries (what they don’t want to do). If we do this, we are providing the elements that make up a person’s ability to give consent.
· That through being connected and respecting others it builds healthy relationships and supports our own wellbeing.

Slide 11: Ask the pupils how they would describe identity and boundaries.
· Identity: Highlight to the pupils that identity can be expressed through things we see or hear or it may not be obvious. If comfortable, you can briefly describe your own identity. This would model to pupils how they may describe themselves. Emphasise to pupils that in Greater Manchester or in their schools, we have people with different identities (eg ethnic, religious, regional), and this is positive for GM. 
· Boundaries: If not mentioned by pupils, highlight that we may have physical boundaries and emotional boundaries. Provide examples of both. 

Slide 12-13: Discussing consent 
· Pupils may initially associate consent as being only relevant in sexual interactions or romantic relationships. Acknowledge that this is an important aspect to consider in those situations. State that today we’ll be discussing how consent can also be applied to other situations.
· Giving consent as a child: Pupils may question why they may not be able to ‘give’ consent in all aspects of their lives (eg going on school trips, going to the doctor). Explain to them that when someone is under the age of 16, it is the responsibility of the adults around them to make sure they are taken care of. The adults around them (teachers, GPs, dentists etc) will ask their parents/carers for consent as it’s their responsibility to give permission on their child’s behalf, but as people grow older they gain that responsibility and become independent. 

FRIES (Slide 13) 
· Talk through the acronym to show what we should consider when checking if someone is giving consent/assessing if we feel can give consent in our relationships. 
· Use examples that relate to emotional boundaries, physical boundaries, and material boundaries. 
· If time allows, use slides 14-23 as a quick memory game to recap what each letter stands for.
 


Pupil Activities
What is a healthy relationship? – Whole group discussion
Pupils are asked to provide a definition of a relationship and typical characteristics. This would be something they should have prior knowledge of through RHE and RSHE. 
Pupils are taught that whilst all relationships are different, there are similarities. They are taught that we all have a share of personal responsibility to another person in a relationship and the importance of being connected can support us to make other people’s lives better and our relationships healthier.
They are led into an understanding of consent and what this means. Throughout the instruction, pupils are given the opportunity to ask questions and/or clarify if they are unsure. (PPT: SLIDES 5-13).


































		Facilitator guidance
Misogyny and consent 
Allow pupils to share any responses to the question on Slide 24. If pupils do not identify misogyny as a reason, segue into the next slide by highlighting misogyny may stop someone from respecting consent.

 It is important to present Slide 25 confidently, however do note that pupils who have experienced DA may find this section difficult. Before this session, check in with school contact to see if there are any pupils who may be triggered by this section. We’ve chosen to not specify the gender of who would express misogyny, however boys typically do end up talking about this slide in the context of men being misogynistic to women and girls. 
Points to raise:
· Acknowledge that someone may not be conscious they are showing misogyny, they may not be aware of it as a social issue. In particular, this may relate to any questions/comments from the boys about misogyny being more pronounced in older generations. Using the phrase ‘expressions of/showing misogyny’ is a way to highlight that people could change behaviours and beliefs if they learn why they are wrong. 
· ‘What about misandry/women controlling men’ – Be conscious that may be raised to deliberately ‘contradict’ what is being shared on screen but could also be a genuine question. Calmly state ‘while no one should be disrespected because of their gender, in our sessions we have been talking about misogyny as this is an issue many boys may not be aware of and it is happening to many women and girls each year. Some expressions of misogyny can result in long term physical or emotional harm, so by being aware of misogyny you can play a positive part in making you community safer’.
· Internalised misogyny/ ‘ What about women who show misogyny to other women’ – You do not need to include this in discussion, but if raised it can be approached by acknowledging some women may also express misogyny, however there are other organisations who will talk about this to girls (eg Girl Friendly Society, Time to Talk), and schools will address misogyny in PSHE with both female and male pupils as well. 


Active Bystander Skills
The 4Ds of the active bystander approach is well used in most schools. There is often a fifth D which is document, however it is not included here because our focus is on making sure that what we are encouraging pupils follows the EAST principles of behaviour change (Easy, Attractive, Social and Timely).

Key learning point: It’s important to ensure that pupils understand the key principles of the 4 Ds and you give them clear examples.

Delegate: Explain that this is just means telling someone. Ask who pupils may talk to and ask for help. When discussing adults, emphasise that it should be trusted or trained adult. This is to highlight that even if they don’t have a strong relationship with them, there are various adults who would hold safeguarding responsibilities and therefore could help. Can also touch here on common reticence among students to ‘snitch’ on peers, and emphasise that reporting harmful behaviour is beneficial for all in a community, even the perpetrator who must learn from their mistake. If it’s a situation online, it may mean reporting harmful content that we see and also talking to an adult in person. 

 

Pupil Activities
Misogyny and consent 
Pupils are given the opportunity to reflect on why people may not respect another person’s consent. They then learn how this is related to misogyny (PPT: SLIDES 24-25).


Active Bystander Skills/ Scenarios – Whole group activity, moving around classroom (15-20 mins)
Following on from this, pupils are taught about the 4 Ds of being an active bystander.  After each D is shown, a description is given. (PPT: SLIDE 26-27).

Following on from this, 4 corners/spaces in the room are allocated to be one of the active bystander methods. Pupils are shown various scenarios. They should move to the corner which best represents their response to the scenario. Pupils are encouraged to share their reasoning, and to reflect on any different responses from their peers. (PPT: SLIDE 27-30).


























	


Facilitator guidance
Distract: Explain that this is useful when with friends. It can be uncomfortable to be the one friend who goes against the group and stands up for what is right, and if you feel you can’t say anything directly, we can always try to change the topic of conversation. 

Delay: This is often helpful online, where when we see someone being treated badly or harmed, we can check in with that person and support them, instead of getting involved in an online argument that will likely escalate. 

Direct Action: This option can be dangerous and, where possible, is best left to an adult. However, when we feel safe, and are with our friends, we can stand up for what is right by calmly explaining what we have learned in these sessions, that misogyny is dangerous and wrong.

Responses to scenarios:   
There isn’t necessarily a clear right/wrong answer to each scenario, however, clearly discourage any responses that relate to direct physical violence or causing  harm to others. 
When pupils share their reasoning for their response, encourage them to consider: 
· How can they make sure they’re safe? 
· How can they make sure the situation doesn’t escalate/get worse for the girl being targeted? 
· In the scenario, are people considering the girl’s ability to give consent, her boundaries, and her freedom to choose?
· Based on how people are treating her, how might the girl in each scenario feel? 
· In all scenarios, a trusted or trained adult could help. Who could they be?

Discussion points 
Here are some potential comments/questions that may emerge when discussing the scenarios. You can use these as example responses. 

Scenario 1 
· “Isn’t it a compliment?” -  Her consent is not being respected. She is being shouted at repeatedly, which suggests she is not responding and therefore would not want to give her number. If someone wanted to compliment someone in public, they should do it in a respectful way. This could be shown by saying ‘Excuse me’, speaking in a calm voice, and then moving along if the person receiving the compliment doesn’t want to talk to them. Reiterate it is important to be conscious of someone’s body language. Her body language would show she is feeling scared, upset, and even threatened.

Pupil Activities

Active Bystander Skills/ Scenarios – Whole group activity, moving around classroom (15-20 mins)


























Facilitator guidance

Scenario 2
· “ Isn’t it just his preference?” : The boy has a stereotype in his head about how women dress. He sounds frustrated (eg saying “I hate”), so he may not be willing to change his stereotype. It is not true to assume all women and girls will dress the same way. There is no ‘proper’ way for a woman to dress. He is objectifying her, as he is prioritising what she looks like. If he does not respect her choices, he may want to control what she wears. 
· “It’s their relationship, it’s not my place to get involved” : It can feel awkward to say we’re worried about how people are acting in a romantic relationship. Talking to trusted and trained adults can help Sarah indirectly, as they can make the decision of what to do. It is not snitching, as ultimately everyone involved will be kept safe or learn why their behaviours and language were harmful. 

Scenario 3
· What is John feeling?: He’s likely feeling embarrassed and rejected. He’s taking his feeling out on Jane. We could talk to him directly and acknowledge that it doesn’t feel good if someone says no to plans that we suggest. He may also feel pressured to be dating girls if he is seeing other boys going out with girls. He may feel insecure that Jane has said no to him. We could encourage him to focus on himself, not worry about dating, and do activities with different people in his friend group. 
· “Girls are too picky when it comes to going out with guys”: Jane’s ability to give consent is not being respected by John. She should have the freedom to choose if she wants to go with him to the cinema. She said she was busy, so John should respect what she says. 


Pupil Activities

Active Bystander Skills/ Scenarios – Whole group activity, moving around classroom (15-20 mins)








